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BHERBFDBENUTCESR LT, CNETORBHE CHMNCECRIEEBFNERE
STIEEA. Good Language Learners DEEEZARIL,

1. TNFETOERFEBHBRD Good Language Learners (INHFBZZICKINLUTNDAN) DFEFIE
DPICERMNEBFOSHEBE - I 27—V 3 VEHEESHENDHDHRE - FBEED
<ERIND.

2. MREEgH?
(1) SCHE=E5B0H : SENBIMERILLTHTIU—ESNEED.,
(2) RBEARBRDIAT, —AVDEDERD, SETIIFRBETERL, EBA 1973:92)
3) ERNSEBRIREZNOSDORIBICREL UL LN S ZSHIFRBREDRAMED
B (SFEIFBY A XEMWMRED units & schemas DHAF) (Langacker 2002: 265)
@) TORIATHICED AT I —EICKDIEZFRIE (prototype / peripheral / schema)
(5) XVIN—FEDERIE. LLIREIHR (metaphor / metonymy / synecdoche)

3. BERKDESEER (Form ----- Meaning: Symbolic structure)

4, INTCOEBRBITFTELUF -EEZTFDOX v 22— (target) ZIRAR T DITHDSHRR (reference
point)

5. partially motivated: SEBIC(ZREY (arbitrary) REH'H DN, ZLDEDICIIEMED TN
TL\D (motivated)
= FRICENDNTNDEEBRIRZSE. TDLT, BELOBEDTZHEICHLTSZ
D

I. DA A TESIZIA T —Y 3 VA LORODEBEE

BEESCAEF? BEDAZN?

(1) RAEBZDOBZRNENEHZBDICEFZBICHALT. BEZEBDORBEDHDABTHN
[FHICTERR TEDR DB EHZDRBRE LEDETDED,

(2) INET, BRDIDLEMBESNTNELEIT T, ABERZRVNSNTWEXXESIEICENED
TZ25223CETEMZRSAD,

& BAFBROMIMBER TR,

WEBR (1 X—3) |DFEA

HERFBABICEus LsREBU. RINDBNHNBEL BB enz0,

I CORBEEDEEIL. £E (SH) H'2011 F 8 B 27 BICREEZB R IOFIAE S OFRAECHINT,

HRULKERIC. SHED—A. HBEK (PEAZEREEXILZY Y —1HEHEM) 1858 L TL\D Blog
(tutor.bunko HATZDFE) NP TEBDFTEDABH SO TINIEEZRTH D,
http://blog.goo.ne.jp/kasudkoul/e/e20a24b91c004 1a6bfee5449d4440e9cHcomment-list




Quiz 1: Ts the battery dead or not?
My battery is dying.
Quiz 2: What is the difference in meaning between these two?

(a) Ilove the music in the waiting room.
(b) I’'mloving the music in the waiting room.

Quiz 3: (a) is natural, while (b) is awkward. Why?

(a) Obama has visited Princeton.
(b) Einstein has visited Princeton. (fA%Y 1996:83-84)

Quiz 4: What’s the meaning of the underlined part?

Shelly: How much do I need to pay?
Mr. Mirror: It’s okay. The check has been taken care of.

Quiz 5: Which one of the expressions is the appropriate translation for [ KEIBEDE >HBMFETT
2

(a) Which do you like better, dog or cat?
(b) Which do you like better, dogs or cats?

Quiz 6: What is the meaning of the sentence below?
I’ll make you a hat.

cf. “Call me a taxi.” “Okay, you're a taxi.”

Quiz 7: What is the difference in meaning between these two?

(a) Iheard someone scream.
(b) I heard someone screamed.

Quiz 8: Fill in the blank.
The sun rises ( ) the east and set ( ) the west.

cf. That’s a step in the right direction.

. RANSEFDERIIT

(1) A5 3" —1t (categorization)
@ prototype: 7257 T — X /N—DHEIELE]
@ peripheral: 735 3') —X>/N—DEDHIEHI
@ schema: BHDAT T —AVYN—ICHBTDHHEMR UIC 1 X —ITHERRHR
FEDEDNFIET D : lower level schema --- high level schema
O lower level schema ¢ high level schema D45 (Langacker 2002: 265)
1) Usage-based syntactic operations [C B E/RDI lower level schemas
2) high level schema D& EN(L. organizing function




=

(511] SOAHFTTU—1t
(B12) ELWIEEZDEDIF? (2004 BAERDEIER | FH—FFRR)
EYa2—R 8 U NI ROFR B 2B UV NVYIY

= SEXRIRTHFTITU—1b
(1 : run)

“You never seem to gain weight! How do you stay so slim?”
“Just lucky, I guess. It ( ) in the family.”
comes @ goes @ runs @ works
(2009.1 TV —588 £ 2~ A-F 10)

Quiz 9: RIEZERELTNDANN () MROREND SR (b) ROBFTHONEICE O TS
2] EVWDTEERETEDICE?

(a) Business has been ( ) lately.
(b) Business has been ( ) up recently.
(run DHBIX]

U o o o

@)

1 saw a dog/cat/horse running.

My father runs along the river three times a week.

Who has left the water running?

A small stream runs behind my apartment.

Sara runs a coffee shop in a mountainous area.

Your nose is running.

My car is running out of gas. Which do you think is better to drive fast or slow to save gas?
A recent study reports that snoring tends to run in the family.

FRAEEBET)VICINBSCEER (A Dynamic Usage-based Model)
@D FIFTBT A XEMWRED units & schemas DILF
@ schemas [ usage events (units) [CHRELTIIH END

(@ Usage-based syntactic operations (Tomasello)

... the child does not put together each of her utterances from scratch, morpheme by morpheme, but
rather, she puts together her utterances from a motley assortment of different kinds of pre-existing
psycholinguistic units. ... the question was how this child was able to “cut and paste” together her
previously mastered linguistic constructions in order to create a novel utterance in a specific usage
event. (Tomasello: 2002: 10)

ENAEEREBTETIVICEDIE (BB



= pattern practice + information gap activities Z@i5S UIZ /G 3]
BEARBIZDIBIE EERBINXD—EZEANE Z TDXDIERK

O BEOPOEZBRHE LT, SFTIFTBY 1A XEMREDRIRODMANADHD., ZNE%=E
IME(IC U T, cut & paste TDCE TN EEHET,

({8 1] I just called to say thank you and good bye.
< a.Tjust called to say I love you. = T just called to say :|

b. Thank you.
¢. Good bye.
(%51 2] (53 2010: 200-205)
(a) Igave Shelly some flowers. AF—=N
(b) I bought her some flowers. [ gave X Y. [X have Y]
(c) Ifound her a rewarding job. S-V-X-Y.

(d) I promised her a key ring.

(e) Could you spare me a few minutes? /
You can spare me the details. Just give me the big picture.
< Could you give me a few minutes?

(f) Towe you one / This is the 1000 yen I still owe you. / How much do I owe you?
I owe you an apology. / I owe you an explanation. < I’ll give you ... .

(g) I'll stand you lunch.

(51 3] You are hungry. = You look hungry. = You sound hungry.

(3) 22T =Y 3VICRIBIU—LAABOEEM
hypotenuse (profile)/right triangle (base) (Langacker 2002: 5-6)

(B 1] I'll take care of him.

(B 2) “Would you like some coffee?” “It keeps me awake.”

4) EEBDOEDBIENME DT (partially motivated)

(5 1] V+er/ V+ee

(specific]) -
employer/employee |:> [schematic]
tutor/tutee V+er/V+tee
examiner/examinee
interviewer/interviewee

= teacher / student, doctor / patient, stapler

(5 2] V+todo/V + doing

enjoy

finish : want

stop + V-ing hope +to-V
give up decide

2> V-ing FEILBEF@DENE EBENKL, toV [ERFEEDDES) BN KL
(P2 UNILOBIC [3BEZ7Z local schema EEZNIS)



avoid
escape manage /:I
admit
put off
deny
suggest

partially motivated (ZFDBIICENEDITSNTLVD) (Littlemore 2009: 148)

(@ ... some aspects of language are not arbitrary and that there are sometimes reasons why we
say things the way we do.
@ ... teachers can explain, in theory, to their students why it is that certain expressions

mean certain things, instead of simply telling them ‘that’s just the way it is’ and expecting
them to learn expressions by heart.

(@ This engages learners in a search for meaning, which is likely to involve deeper cognitive
processing which, according to Craik and Lockhart (1982), leads to deeper learning and
longer retention.

@ 1t is important to say at this point that although a great deal of language is thought to be
motivated, the ways in which this happens are not entirely predictable, and different
languages are motivated in different ways. Thus, much of the analysis of motivated language
is necessarily retrospective rather than predictive.

*x EEBOFE/HBICHIZO>TE. S5BD partially motivated BEZIRTI D ET.
TDRBRFEZIEICTDEEZASND,
* @DICEAULTE. gL (199:50) [CER@RDIERENDD.

(5) BHEEBICHITDIRZATINEL) (differences in construal between Japanese and English)

BHEEDENICDINT, BRNICHZDCEDEMMEICRST DIER (Littlemore 2009: 38)

. Form-focused instruction is nearly always more effective than mere exposure to L2 input
(Doughty, 2003) but it is not always clear what aspects of the language we should focus on in these
form-focused instructions. ... learners are often primed by their entrenched L1 construal patterns not
to notice new L2 construals. Construal may thus be one area of second language learning where
learners benefit from explicit instruction.

(6) HEMDDIE - ¥R (figure-ground segregation /alternation)

(Bl 1] alittle / little, a few / few
(5] 2] CCIEEC?, Where are we? (LLUIBE 2009: 181)

(7) FEEDFBEE (granularity: schematic --- specific)

(U] knives, forks, spoons - cutlery
desks, chairs, wardrobes, sofas ~ ----- Sfurniture
bags, suitcases, backpacks ~ ----- baggage

(8) ERKRMECSEIR (form --- meaning: symbolic structure)

@ SFIFBYTA XEHMREDBERIA (constructions) ICDNTEZD.

@ HOBKOIWEERL S, LHRHNERICEDOANT I —EZREL. DT >EDE
UREEBZEICIRDIRIEZEZ D,

@ XEN—IZHADTEL HKETFRTHDICEZDNICTRICEINSE, FR
N1 VA EVAYSYAN AN

@ =

BFEICRITDIEDERENT. IV —Y 3 VDR LEREIDIFETHO.,
AZICRITDEBFOEEDFEDRS CIFBHNRED



(BI1] BH. BD. FL Gk 2011:7-8)
(2] bank (financial institution/river bank) (PC.LU3Y)

(B3] ROEBIE. XbeY EVN D ERBKOXIMEIR T+ TIE? (¢f Langacker 2008:
398)

Maria is a sophomore.
Maria is generous.
Maria is in love.
Maria is texting.
Maria is exhausted.

o0 o

SWERDERSCETIE a&EbIESVC (B2XE) ,c,deldSV (E1XE) &
DEEEINDD, VO ULLZND? (¢f BMEBEER) LNTFNEXbeY EUNVDFE
TlE. X DY EVNDRRICHDENDAM A=IERKUDLENDERBETHD T
FPAREBLRCER. XEDFHRINTEDCETREL, COFOXZIEM - RIS
TEDCE,

(514) EWHRDEICENMDILBICEHEE

(a) I'saw Jack.

(b) Isaw Jack angry.

(c) I'saw Jack in front of the registrar’s office.
(d) I'saw Jack talking with Mr. Olive.

(e) Isaw Jack rearended by a reckless driver.

(515] SVOCHSVOODENE. XIRDAIEZNR LT O TRIDEDTHD,

a. I’ll make you some coffee.
b. Coffee keeps me awake.
c. “Callme ataxi.” “Okay, you're a taxi.”

= XY EZDDERDMALIERIA - #3 (construction) [iliE : juxtaposition]|C
[F. XbeY FEIE Xhave Y DBREDDO. E55DRKICEDNNE, ARD

SRFDEVNDFHRBIEE DN ?
of B - JIIE (1989:57) XbeY & XhaveY D1 X—
Y X
X Y

(9) LEIREED (SIRMBEN : reference point ability)
@ metaphor (X5 7 —) FBLIEICED LK
@ metonymy (X ~Z=—) : B&&EM - BHEMCEDLER
@ synecdoche (Y RD FF—)  HIBEEZRIVOBHED XU ICKBDLLIR

(8] bug / hang up / kick the bucket / spill the beans / This is the last straw. / I can't stand it anymore.
/ He’s in love./ Bring me a Kleenex. / Could you zerox this document? / Why don 't you google
it?
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